PAGE  


11

English 101.XXX — Composition

Your Name

Term, Day(s), Time, Room

Office:

Office Hours: <One hour per week per course.  Contact Barb Gomperts about office assignments>
Office Phone:

Email:

Course Goals <This short version is optional, though your version should be generally equivalent>
This course is designed to help you improve your abilities to read, write, and think at a college level.  In English 101, you will develop strategies to help you use writing as a tool for exploring and reflecting on your own ideas, as well as for informing and persuading your readers.  You will need to develop critical reading and research techniques to support your writing, and learn appropriate technologies to assist your writing.  English 101 emphasizes writing as a rhetorical process:  you will explore beneficial ways to break a writing task into smaller steps such as generating and organizing ideas, investigating your topic, creating early drafts, seeking feedback, and revising.  You will also improve your ability to adapt your writing to the needs of an audience or a situation, and your ability to revise and edit your own writing.  

<This longer version, the complete goals statement, is another option.>

English 101 students are expected to develop as writers who

can use writing as a tool for exploration, discovery, and/or reflection as well as more transactional goals such as exposition and persuasion

can successfully employ strategies for writing as a recursive process of inventing, investigating, shaping, drafting, revising, and editing 

understand the basic principles of and can employ strategies for conducting college-level research, for evaluating sources and for incorporating other voices into their writing

can use a range of available technologies to support their reading, writing, and thinking, including but not limited to email, word-processing, and database searching

English 101 students are also expected to develop an understanding of the role of audiences in writing, so that they

become familiar with and develop strategies for meeting common expectations of US academic audiences

are able to analyze a range of rhetorical situations—noting the purposes, audiences, and contexts of a piece of writing—within and beyond university classrooms

can anticipate and use audience feedback—from peers as well as instructors—to help them revise their writing by seeing the gaps between the audience(s) implied by their writing and the real audience(s) who will read it

Finally, English 101 students are expected to develop college-level abilities for handling a range of texts, including

increased abilities to closely and critically read a variety of nonfiction texts, including (but not limited to) argumentative texts, their own writing, and their peers' writing, in order to identify rhetorical strategies that they can apply to their writing

abilities to create texts that respond to varied rhetorical situations in a range of written genres, to include (but not be limited to) US academic argument and research-supported texts

their ability to edit their own writing when necessary so that it meets the common expectations of US academic audiences for Standard Edited American English

Textbooks and Materials:  

Textbooks are available at the Campus Bookstore. <Contact Stacey Remick-Simkins about book orders.  After your books have been ordered, you can check book orders online at http://gmu.bkstore.com, via the Textbook link>
Methods of Instruction <this version is optional>

Most class meetings of English 101 will be interactive and will involve a significant amount of student discussion and writing.  Students may be asked to work individually as well as collaboratively as they investigate issues, practice writing strategies and techniques, learn research and critical reading approaches, and review their own and their peers' writing.  Students who attend regularly and stay engaged in class activities, who keep up with all of the assignments, and who block off sufficient time each week for thoughtful drafting and revising usually succeed in this class.

Course Requirements and Grading Percentages <suggested minimum version>

	
	15%
	Essay 1: Narrative, 750-1000 words
	Due:  

	
	20%
	Essay 2: Analysis, 1000-1500 words
	Due:  

	
	30%
	Essay 3: Researched Argument, 1500+
	Due: 

	
	10%
	Essay 4: Reflection, 500-750 words
	Due: 

	
	15%
	Homework and Short Asgts.
	

	
	10%
	Class Participation (incl. peer review)
	


Completion Policy:  <recommended>

All final essays must be accompanied by one or more earlier drafts.  You must complete all main essay assignments to earn a "C" or higher.

English 101 Grading Policy: 

Students in ENGL101 receive a final grade of A+ (4.0), A (4.0), A- (3.67), B+ (3.33), B (3.0), B- (2.67), C+ (2.33), C (2.0), or NC (no credit).  Students must earn a grade of C or higher to complete the 101 requirement; students whose grades are lower than a C will earn an NC.

A grade of NC reflects the philosophy that learning to write in an academic setting is a developmental process and that some students may require more time in this development.  Since this grade does not appear on students' final transcripts or affect students' Grade Point Averages, students are not penalized for requiring additional time to meet the course requirements in ENGL101.  Because of this policy, grades of Incomplete are not given in ENGL101.

Midterm Grades

In English 101, students receive a midterm letter grade based on the work of the first seven weeks of the course.  The purpose of this grade is to help students find out how well they are doing in the first half of the course in order to make any adjustments necessary for success in the course as a whole.  Instructors calculate letter grades based on the completed course assignments as weighted on the syllabus through the seventh week.  The work in the second half of the semester may be weighted more heavily, and so the midterm grade is not meant to predict the final course grade. Students may view their grade online as soon as it is recorded.

Course Grading Policy: <this is one suggested version; please include some statement about your overall criteria for grading formal student writing even if you include more specific information when you distribute individual assignments>

In grading essays, I use the following general criteria:

A "C" level grade (70-79%) denotes average college-level writing and achievement.  The essay is a competent response to the assignment:  it meets, to some degree, all the assignment requirements, and demonstrates that the author has put significant time and effort into communicating his/her ideas to his/her targeted audience.  It has a thesis, presents some support, and moves from point to point in an orderly fashion; sentence-level errors do not significantly prevent comprehension.  Essays that do not meet these criteria will not earn a "C."

A "B" level grade (80-90%) highlights a strong example of college writing and thinking.  In addition to meeting the "C" level requirements, such an essay goes further in some way(s): it demonstrates some insight into the "gray areas" of the topic, provides original or very thorough support that is tightly woven into the overall argument, reads smoothly at both the sentence and paragraph levels, and/or exhibits a personal "voice" or style.  It has few sentence-level errors.

An "A" level grade (90-100%) marks an essay that is a delight for the reader.  Even more than in a "B" essay, its author anticipates and responds to possible reader questions, uses a wide range of supporting evidence, engages the reader in a provocative conversation, provides unexpected insights, and/or uses language with care and facility.
"D" and "F" level essays do not meet the basic expectations of the assignment.
Submitting Class Work <one suggested version>

Assignments are due at the beginning of class on the due date.  Unless otherwise noted, all formal assignments should be typed using a standard font and size (Times New Roman 12 or 14 point is commonly acceptable), and double-spaced.  Assignments should be stapled.  Put your name, the instructor's name, the class session, and the date at the top of the first page.  I accept emailed assignments only as "place-holders" to avoid a late penalty; unless otherwise stated, all assignments must be turned in as hard-copy.  You should keep all of your assignments as they are handed back to you.

Late Work Policy <you are not required to accept late work, to accept emailed work, or to accept late work on all assignments; this is one suggested policy>

Late assignments are those arriving any time after the beginning of class on the due date.  If you need to, you can email me an assignment to avoid a grade penalty, but you must still turn in a hard copy as soon as possible. You may place an assignment in my mailbox in Robinson A487; do not ask the office staff to validate that you have turned it in; do not put work on or under my office door or on my desk if I am not there.

Late assignments will lose 5% of their points for each calendar day that they are late.  Late-work penalties cannot be changed through revision.  

Attendance:  At GMU, attendance must be measured as a pro-rated part of a class participation grade; penalty-based policies ("After three absences, your final grade will be dropped 1% each absence") are not allowed.
Class Participation <If you are grading for class participation, especially if it is more than 5% of your final grade weight, you need to explain with some specificity how students will earn credit or penalties in this category.  "Impressionistic" grading, dependent entirely on your semester-end memory of a student's performance, is not sufficiently specific to be fair or manageable; attendance-only grades that are not tied specifically to class work, such as "after five absences your participation grade drops by 10%," are not allowed.  Here is one workable example.>

Activities in each class meeting will be recorded and valued at 1-2 points per class, up to 50 points total (100%).  (Note: Some "slack" is built into this calculation, so you can miss up to one week of classes and still be eligible to earn 100% for this grade.)  More-interactive classes such as peer workshop days may be valued more highly; students who are regular, energetic, thoughtful participants may earn additional credit.  Students who miss a class are responsible for turning in any required work, but will not be able to "make up" the missed participation in order to earn that day's point(s).

If you are frequently late, you may lose class-participation points.  However, in an emergency I would rather have you come late than not at all; if you get stuck in traffic but you can get here 20 minutes late, please try to come.

You should also be actively present.  This implies brain awareness as well as the basic courtesies of formal social gatherings.  Students who are sleeping, reading the newspaper, carrying on private conversations, answering or texting on cell phones, or working on assignments for other classes (etc.) are not wholly, actively present and thus may lose class participation points for that day.  If you are seriously unprepared for class or group work—having absolutely no draft for a draft workshop, for example—you may lose class participation points for that day.  Any serious breach of good classroom conduct may cause you to lose all participation points.

<Another possible version.>
In-class work and quizzes will be scored on a 0-3 scale; there are no make-ups for these assignments.  Your average score for the semester will count for half your participation grade.  Participation in peer-review workshops will count for one-quarter of your participation grade.  Regular attendance and general attentiveness during class will earn you a "B" for the final one-quarter of your participation grade.  Stronger participation (preparation for class, participation in discussions, support for peers in group work) will raise that grade; absences, frequent tardiness, or lack of engagement in class (including reading non-class materials, checking email or cell-phone messages, holding private conversations, or sleeping) will lower that grade.

Revision Policy <if you have one, please describe it; this is one suggested version>
Essays #1, #2, & #3 may be revised for a new grade (or "for a grade up to 10% higher" or "if they earn lower than a B+" or…).  Revisions must demonstrate substantial change to the focus, support, approach, and/or organization of the essay in addition to comprehensive error correction, or they will be returned with no grade change.  Revisions must be submitted with all previous drafts, and completed within two weeks of the essay's return to you.  

English Department Statement on Plagiarism

Plagiarism means using the exact words, opinions, or factual information from another source without giving that source credit.  Writers give credit through the use of accepted documentation styles, such as parenthetical citation, footnotes, or end notes; a simple listing of books, articles, and websites is not sufficient.  Plagiarism is the equivalent of intellectual robbery and cannot be tolerated in an academic setting. 

Student writers are often confused as to what should be cited.  Some think that only direct quotations need to be credited.  While direct quotations do need citations, so do paraphrases and summaries of opinions or factual information formerly unknown to the writers or which the writers did not discover themselves.  Exceptions to this include factual information which can be obtained from a variety of sources, the writers' own insights or findings from their own field research—what has been called common knowledge. What constitutes common knowledge can sometimes be precarious; what is common knowledge for one audience may be so for another.  In such situations, it is helpful to keep the reader in mind and to think of citations as being "reader friendly." 

In other words, writers provide a citation for any piece of information that they think their readers might want to investigate further. Not only is this attitude considerate of readers, it will almost certainly ensure that writers will not be guilty of plagiarism.  Consult the George Mason Honor Code for more information.

Students with disabilities <text suggested by the DRC>
Students with documented disabilities are legally entitled to certain accommodations in the classroom.  If you are a student with a disability and you need academic accommodations, please see me and contact the Disability Resource Center (DRC) at 993-2474.  All academic accommodations must be arranged through the DRC.  I will be happy to work with students and the DRC to arrange fair access and support.

The University Writing Center: <recommended; this is one possible version>
Since you will be writing several papers in this course, you may want to visit the University Writing Center (http://writingcenter.gmu.edu), located in Robinson A114, for assistance. The Writing Center is one of the best resources you will find on campus. They have an outstanding website that offers a wealth of online resources for student writers.  You can schedule a 45‑minute appointment with a trained tutor to help with any phase of the writing process.  You can even obtain assistance with papers by visiting the online writing center at http://writingcenter.gmu.edu/owl/index.html, but please plan ahead and allow yourself at least 2‑3 days to receive a response. Make an appointment on their website, or by calling 703-993-1200, or stop by and schedule a session. <Note: Writing Center consultants are available to do a 10 minute "road show" in your classroom at any point in the semester, introducing your students to the services they provide; see the "Faculty" section of their website for more information.>
Curriculum Suggestions

The suggestions below describe a "middle of the road" version of English 101.  You are not required to design a curriculum around these ideas; they serve here to give you a sense of what kinds of options could be workable.  For more syllabus guidance, see the Syllabus Suggestions page on the composition faculty resources website, and browse through the Syllabus Archives.

Essay Assignments

Major essay assignments should total at least 3500-4000 words of finished prose per student.

Essay One:  750-1000 words
English 101 teachers at Mason often (though not exclusively) assign a descriptive or narrative essay first, to help create a bridge between students' previous experience and expertise and their writing in college.  Asking for clear organization, vivid details, and a thesis/point/analysis that is integrated throughout the essay (not just tacked on as a "moral to the story") helps prepare students for more advanced college-level writing.  Here is one example of such an assignment prompt that balances students' freedom to choose a topic of interest with some guidance that pushes them to choose a topic they may not have thought about before.

Choose an important, memorable event (or a couple of events) in your education:  describe in detail what happened so that you can analyze how that event has affected you or reveals something crucial about you as a student or a person.  Since you're in a writing class, you might choose a "literacy moment": a time when you were learning to read or to write, or learning a new kind of reading or writing.  You might choose a school-related achievement (or challenge); you might prefer to write about something you learned outside of school.  


 Your goal is to write an essay that helps readers like your classroom peers understand something important about you, and perhaps helps them to see something interesting about the larger issues of education and learning.  You should thus integrate your evidence (very specific details about what happened) and your analysis (explanations about what was important and why, and how past events affect you now) throughout the essay.  Your essay should have an introduction and a conclusion to help your reader see its overall point and structure, and should be organized so that a reader easily follows your thinking.

Essay Two:  1000-1500 words
English 101 teachers at Mason frequently have students move from narration/description into some kind of analysis, evaluation, or argumentation for the second essay.  Three common assignment sketches below exemplify this move.

1.  Choose an advertisement (essay, article, op-ed, poster, speech) and analyze how that text uses various persuasive strategies—including appeals to ethos, pathos, and logos, as well as tone, word-choice, and/or visual effects—to reach and persuade its audience.  You will need to identify who the target audience of this text is and what the goal of the text is (how do you know this?).  Your goal is to demonstrate for an educated audience which strategies in this text are most/least effective at persuading its target audience, and why.  Your essay should have both an overall judgment of the text and specific analyses of the effectiveness of different elements.

2. Select a product, service, activity, place, person, group, or work of art/film/literature that you are familiar with and that a classmate or friend might choose to buy, use, participate in, visit, vote for, or join (or that they might not choose to buy, etc.).  Decide what criteria are most important, from your point of view, in making that choice.  If you think your readers might disagree or have other criteria, you'll need to explain the reasons why you chose the criteria you did, instead of the ones a reader might have chosen.  Then provide evidence to show how this product (service, etc.) meets or fails to meet each criterion you have set up.  On the basis of these examinations (and not on your "general experience"), give your overall judgment of the product (etc.) and make a direct recommendation to your skeptical reader about how s/he should act in the future.  [This can also be a comparative evaluation: which product/essay/performance is better, and why?]

3.  Choose a topic or issue that you feel strongly about and that your audience—your classmates—will be interested in but may not know as much about as you do.  Identify a controversial question related to that topic, and write a position paper in which you aim to persuade your audience that one side, viewpoint, approach, or solution is better than the other(s).  You need to choose a topic that is genuinely debatable in a university-level discussion:  choosing a topic that most people are either firm believers in or firmly against will make your task difficult if not impossible.  Consider choosing a small or local issue rather than a national or international issue, so that you can make specific points thoroughly without writing a whole book.  You will need to use the argument strategies we have been discussing, including addressing and responding to possible counterarguments, in order to produce a persuasive essay that moves your readers closer to your point of view.  [This can be an essay that requires reference to outside reading material.]

Essay Three:  1500-1750 words
Students in English 101 are expected to learn (additional) strategies for conducting research in support of an argumentative thesis.  They should learn how to use keyword searching in academic databases to locate books and scholarly articles, as well as refine their abilities to search for information available to the general public (newspapers, magazines, websites); they should learn strategies for critically reading these kinds of sources and for evaluating their reliability and relevance.  Students then need to learn how to integrate researched information into their own essay so that it is neither a straight opinion-essay nor a quilting-together of other people's information; they need to learn how to effectively summarize, paraphrase, and quote outside sources without plagiarizing;  they need to learn standard (MLA) citation conventions.

English 101 instructors often break this assignment into parts, requiring students to turn in one or more of the following as part of their research and writing process:  a research proposal identifying the topic, questions, possible sources, and reasons for pursuing the issue; an annotated bibliography or summaries and/or evaluations of some sources; a research journal or library exercises noting how students located sources and how their ideas are evolving; a thesis and/or outline for the essay; a white-paper or position paper.  In a follow-up assignment, students can be asked to create a short oral presentation, poster, web-page, brochure, letter, podcast, etc. based on their research.  Sometimes instructors link the topic of this essay to specific issues addressed in the course; to earlier topics the student has written on; to events happening on campus.  Leaving the topic totally open to students' choice can let good students become overwhelmed and poor students become tempted to plagiarize, so open-topics must be accompanied by significant instructor-guidance and several early steps that help students manage their time and get sufficient feedback.

Here are two versions of a research-based argument essay assignment:

1.  Plan, draft, and revise an essay that draws from 4-5 separate sources to present a recommendation or judgment about independence and interdependence, rules vs. expression, group identity or personal identity, or some other conflict related to our course theme: the needs of an individual vs. the needs of a larger community. Do not include your own personal experience as a central source for this essay. You should, however, make your own judgment clear.  At least one source must be a substantial piece from our textbook.  At least one other source should be an article from a scholarly journal.  Your goal is to recommend to your reader what he or she should understand and/or do about this issue; be sure to address alternate ideas or counterarguments as needed.


This is not a "research essay" where you are reporting just what everyone else says.  Here, you become the expert and teach your readers what you think they need to know.  This is not an "all about" essay ("all about Plato/WWII/Spam"):  do not spend excessive time summarizing everything your sources say.  Instead, narrow your focus to help you choose an angle that reveals a particular tension or problem, and draw from your sources to help you make the argument you feel is most useful.
2. Draft an essay arguing for specific change(s) to a local or familiar situation, person, organization, procedure, attitude, or statute.  Try to choose a topic that has special interest to you, to people in your intended profession, to people in your hometown or family, or to friends in your community or an organization you belong to.  Choose a target audience who can help make this change happen.  Generalized topics for generalized audiences—particularly topics about which people hold unshakable opinions, such as the death penalty, abortion, gun control, environmental protection, violence, freedom of speech, whether Martians have rights, etc.—may not be appropriate for this essay unless you can conclusively demonstrate that you have a new, local angle and a very local audience that could indeed be changed by reading what you write.  Find at least 7 reliable sources related to this topic, including at least one source that focuses on alternatives or arguments different from the one you plan to make, to complete your annotated bibliography; integrate references to at least 4 of those sources into your final essay.  Your outside research should help you understand why change hasn't happened yet and help you persuade your audience to move with you toward change.  
Essay Four:  500-750 words
To help students see what they've learned and prepare to transfer that knowledge to other writing situations, a growing number of 101 instructors ask students for a formal, personal, reflective essay at the end of the semester—either as an introduction to a portfolio of class writing, or separately.  Three assignment prompts follow.

1.  Choose three aspects of your writing this semester, in this class and in other classes:  something you have done pretty well on from the start, something you have learned to do better, and something you are still struggling with as a writer.  In an organized essay, supported by specific examples and quotations from your own writing, describe how each of these elements is visible in your writing, and draw conclusions about how you will proceed as a writer from this point forward.

2.  Write a letter to a student who has just signed up for this course for next term.  Drawing on your own experiences, make 3-4 specific recommendations to that student about how to succeed in this course specifically, and as a college-level writer more generally.  Provide specific examples and/or quotations from your writing this semester:  what worked for you?  what do you wish you had known earlier?

3.  Write an introductory essay to your portfolio of collected writings for this semester.  Your portfolio should include final drafts of your major essays, at least one early draft of an essay, and three other pieces of writing from this class.  (You may include 1-2 other pieces of writing from outside this class if you wish.)  The introductory essay should explain (a) how the elements of your portfolio connect to one another, and (b) what all this writing "goes to show" about you as a person, a writing-learner, and/or a writer.  You should quote from your own writings to help show what you mean.

Homework assignments
English 101 instructors sometimes assign in-class and at-home journal writing: freewriting, answers to discussion questions, double-entry reading-logs.  Short summary-response papers concerning assigned reading are also common; some instructors give reading quizzes.  Often instructors assign audience analyses, process logs, prewriting, revision plans, or post-mortem reflections related to essays students are writing.  Frequently students are asked to bring some version of writing related to their current essay assignment:  thesis sentence, outline, intro or body paragraph, summary of outside source, partial draft, revised draft.  In many sections, students are producing writing in or for nearly every class meeting, though not all that writing is read/evaluated by the instructor.

Possible Outline:  Weekly Schedule
	
	Possible in-class topics
	Major assignments due

	Week 1
	Introductions; in-class writing; showing vs. telling; audiences and purposes
	

	Week 2
	How to peer review; implicit and explicit thesis; organizational strategies; titles and introductions; revision vs. editing; building complex descriptive sentences
	Essay 1 draft for in-class peer review

	Week 3
	Critical reading strategies & annotating a text; ethos, pathos, & logos; logical fallacies; main and sub-arguments; review of prewriting strategies; handling commas: Introduce Essay 2
	Essay 1 Final Draft

	Week 4
	Summary vs. analysis; analyzing arguments and structures; handling counterarguments and gray areas; anticipating and responding to audience questions; denotation & connotation; colons & semi-colons
	

	Week 5
	Peer review day; paragraph structures and transition strategies; writing conclusions; nuances and alternatives; shifting tone and register; editing for tangled sentences or wordiness; Introduce Essay 3
	Draft of Essay 2 for Peer Review

	Week 6
	Developing research questions; expanding/narrowing a topic; reviewing library resources; search strategies for databases; evaluating source quality & relevance; jargon, active vs. passive voice, and end-focus sentences
	Topic list for Essay 3

	Week 7
	Reading scholarly journal texts; writing summaries and abstracts; making an argument supported (not drowned) by outside material; AnnoBib assignment
	Essay 2 Final Draft

	Week 8
	Quoting and paraphrasing; avoiding plagiarism; MLA citation (in-text and works-cited); extended theses and organizational structures; strategies for integrating quotations into sentences
	Annotated Bibliography

	Week 9
	Peer-review of theses/outlines; analyzing audiences and developing evidence; more about paragraphs and quotation-use
	Thesis/outline of Essay 3 for review

	Week 10
	Peer-review day; second-round research strategies; revision strategies; editing for key sentences and individual "known grammar issues"
	Draft of Essay 3 for peer review

	Week 11
	Classes canceled; individual conferences
	Revision plan for Essay 3

	Week 12
	5-minute research presentations
	Essay 3 Final Draft 

	Week 13
	Introduce Essay 4; review writing strategies; compare/analyze assignment prompts in other classes; consider timed-writing strategies
	

	Week 14
	Peer review day; course conclusions
	Draft of Essay 4 for peer review

Essay 4 Final Draft
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